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On the WISC-III and the WISC-IV, researchers have reported that Canadian children obtain higher raw scores than American

children (Beal, Dumont, Cruse & Branche, 1996; Wechsler, 2004). Similarly, on the WAIS-III and the WAIS-IV, researchers have



for a psycho-educational or neuropsychological evaluation of learning and/or attention problems, and had given consent to

have their data used for research purposes. Students referred to this assessment service had either been accepted into or

were currently studying at a postsecondary institution somewhere in the province of Ontario. The primary purpose of the refer-

rals was to determine if they qualified for a disability diagnosis that would allow them to obtain academic accommodations and

supports at their home institution. Although many had come to postsecondary studies directly (i.e., after having graduated high

school), a sizeable minority were returning as mature students, often after completing an academic upgrading or a high school

equivalency program. The sample also included a small proportion of graduate students referred due to recently reported aca-

demic difficulties.

Their ages ranged from 16 to 57 years (mean ¼ 22.6 years, SD ¼ 6.5), and the majority of the sample was female (56%).

Although the breakdown of race and ethnicity was not available, it is known from referral characteristics that the majority of

students were Caucasian. Many of the referred students received a diagnosis of a specific learning disability (38.2%) or

attention-deficit hyperactivity disorder (ADHD; 23.9%), including 6.6% diagnosed with both a learning disability and

ADHD. However, many others were found to have learning or attention problems due to other causes such as generalized

anxiety, depression, borderline intellectual functioning, obsessive –compulsive personality disorder, perfectionism, or

weak academic background. In fact, 14.3% of the sample obtained a diagnosis other than LD or ADHD, and 23.3% received
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To explore the influence of age on score differences between normative systems, the difference scores and percent agreement

for the Composite, Index, and subtests scores, stratified by age cohorts, are presented in Tables 5 and 6. For all Composite and
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Some large differences in scores were found for a few individuals in the sample. For example, there were times when the dif-



age 35 or 45) always obtained lower scores when Canadian norms were applied. Hence, it appears that the Canadian norms

systematically and consistently return lower scores for all individuals, especially young adults and those whose abilities are

below average (i.e., ,100). On average, the entire sample was about half a SD lower than the American norms. Large difference

scores occurred exclusively in the students under age 29, most often in the 16- to 19-year-old age group with some scores changing

more than a SD
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